ACTION RESEARCH – BIBLIOGRAPHY

NOTE: 
* indicates a document in which the author DO NOT give permission for circulation without their consent

** indicates a document that is relevant for another category, i.e. ‘action research AND Diaries and Research Logs’. 

EDUCATION-LINE

Mel Ainscow, Tony Booth and Alan Dyson (2004) ‘Standards and inclusive education: schools squaring the circle’ Paper presented 5th Annual Conference, 22-24 November 2004, Cardiff Marriott Hotel

Abstract:

This paper reports a collaborative action research project involving teams from twenty-five schools in three LEAs working with researchers from three universities in an attempt to develop more inclusive practices. Unusually in this field, the schools were not selected because of any exceptional commitment to inclusion and the notion of inclusion was defined broadly as the attempt to reduce barriers to learning and participation that might impact on a wide range of students. A common process of development emerged across the schools, which started with the disturbance of existing practices and was nurtured by a range of institutional and external factors. The national ‘standards agenda’ shaped the directions taken by schools, yet also stimulated them to pay attention to hitherto marginalized groups. The paper concludes that a modest shift in this agenda might be the best hope of creating a school system that is more genuinely and sustainably inclusive. 

Keywords: action research; collaborative research; methods-video recordings; school-universities partnership; policy; Academic Achievement; Access to Education; Inclusive Education; Mainstreaming; Primary Schools; Secondary Schools; Social Integration; Special Educational Needs; Standards; Community of Practice

Anning, Angela (1999) ‘Body and mind as the elements of curriculum design for young children’. Paper presented at the British Educational Research Association Annual Conference, University of Sussex at Brighton, September 2 - 5 1999

Abstract: None

Summary: The paper outlines an action research process carried out with early years personnel across professional domains. In the author’s words ‘This paper will focus on the processes through which the constituent groups from traditions of care and education in the project team shared their understandings of best practice in the early childhood services. By confronting their competing priorities and taking time to try to understand them they were able to use similarities and differences creatively to co-construct an innovative curriculum framework, Loving to Learn. One of our greatest challenges as a group was to tune into each others' languages and create a genuine dialogue from our sometimes conflicting imperatives’ (1).  Conceptually it uses both Brofenbrenner’s (1970) ecological model of human development and Anne Edwards’s application of Wenger’s notion of community of practice.

Keywords: Action Research; Child Caregivers; Child Welfare; Curriculum Development; Early Experience; Interprofessional Relationship; Values; community of Practice
Black-Hawkins, Kristine* (2005) ‘Stories of Research from Sharnbrook School’. Paper presented at the British Educational Research Association Annual Conference, University of Glamorgan, 14-17 September 2005. Part of a symposium entitled: Researching Schools: Stories from schools-university partnerships for educational research

Abstract: This paper comprises a series of accounts about practitioner research at one school. It is divided into four main sections. It begins by telling some stories of the school’s past involvement with research and universities, including the Faculty of Education, the University of Cambridge, that took place before, and/or overlap with, its membership of the SUPER project (Schools-University Partnership for Educational Research). The second section is concerned with current structures and roles which promote and support research at the school. In the third section some recent stories of research are related. These focus on who chooses to undertake research, what they do and why. Some of the effects of the research are considered, both in terms of their impact on individuals as well as more broadly across the school. The paper concludes by considering what might be learnt about the notion of a ‘researching school’. 

Keywords: Action Research; Educational Research; Pupil Attitudes; Pupil Participation; Teacher Researchers; school-university partnership

Brown, Tony** (1997) ‘Creating Data in Practitioner Research’. Paper presented at the British Educational Research Association Annual Conference (September 11-14 1997: University of York)
Abstract: This paper examines some work produced by practising teachers  following a masters degree specifically addressing issues resulting from their own personal teaching. In this work they employ a style of reflective writing which enables them to build a contextual framework for analysing and guiding their practice. Whilst the course described provides an avenue of advanced training for a broad variety of teachers, this paper offers some detailed examples of primary teachers using the course as a vehicle through which to address some issues arising in their own personal teaching of mathematics.

My principal concern in this paper is with examining a general approach to developing teacher practice and show how issues of  teaching of mathematics can be addressed within this frame. I consider the teacher’s perspective of their own practice and, in particular, teachers looking at their own practice in terms of what they can do about it to improve matters through a process of professional development. I emphasise from the outset that mathematics is but one discipline and that it needs to be conceptualised alongside the other curriculum areas to be taught. This is especially poignant for primary teachers responsible for tackling the full range of curriculum areas. In presenting this paper then I am seeking to address the question of how we engage practising teachers in productive approaches to advanced training. I am, however,  also interested in how mathematics is taught to primary school children, aware that it is ordinarily out of the hands of mathematics specialists. I intend to combine these themes by examining the outcomes of some work carried out by primary teachers looking at their own mathematics teaching but in the context of a course designed to develop their practice more broadly.

I will organise the paper as follows:

I commence by considering the way in which the teaching of mathematics in primary schools is usually in the hands of teachers with broader curriculum concerns. I then introduce the theoretical perspective I am assuming in this paper in relation to existing approaches to professional development based around practitioner research. I follow this with a detailed discussion of some work produced on a masters course offering such an approach to practising teachers. This includes extended examples of two primary teachers examining issues related to their teaching of mathematics within this frame.

Keywords: Action Research; Journal Writing; Mathematics Education; Mathematics Teachers; Primary School Teachers; Professional Development; Theory Practice Relationship; Habermas; Gadamer: Hermeneutics

Note: This paper is strong in theoretical terms.

Brydon-Miller, Mary ** (2007) ‘The teacher's covenant: reframing our notions of ethics in educational action research’. Paper presented at the British Educational Research Association Annual Conference, Institute of Education, University of London, 5-8 September 2007
Abstract: Educators, like physicians and others in the helping professions, have a special kind of relationship with those they serve. William May (2000), speaking in the context of medical ethics, has referred to this relationship as the physician's covenant, the duty to act in a nurturing and compassionate manner toward those in their care. Classroom teachers and others in the field of education have a similar covenant with the children, families, and communities they serve. The ethical system emerging from this covenantal relationship is based on the development of trusting human relationships and the commitment to work for social justice. But the covenantal ethics that inform our practice as educators conflict with the contractual ethics that underlie academic research. This contractual model assumes a value-neutrality and objectivity that are entirely at odds with the position of the engaged teacher researcher often leading to problems with institutional review boards who view this engaged form of research with suspicion. In this presentation I first discuss the basic principles of contractual and covenantal systems of ethics. I then discuss educational action research and the core values that inform this practice, suggesting that by adopting a system of covenantal ethics we might reframe our understanding of the roles and responsibilities of those of us conducting research in our classrooms and schools. I will focus in particular on the question of coercion as it relates to teachers and school administrators interested in studying their own practice. In their examination of educational action research proposals, institutional review boards often raise concerns regarding the potential for coercion when teachers and other educators express an interest in conducting research on their own classrooms and schools. These researchers, on the other hand, are committed to improving their own practice through such efforts and seek opportunities to share the insights they've gained through this process with other educators. Far from being seen as commendable, this commitment to their own students and communities is seen as problematic by review boards whose policies and procedures reflect a legalistic, contractual understanding of the research process. Shifting to a system of covenantal ethics addresses this concern by recognizing the legitimacy of caring and commitment in the role of the teacher researcher. But this shift to covenantal ethics, while addressing some of the current issues facing educational action researchers, also raises new concerns. Covenantal ethics reminds us of the radical roots of educational action research and of our duty to seek positive social change within our schools and communities, a responsibility lost within many current configurations of educational action research. I conclude my presentation with an exploration of the challenges facing educational action researchers and an invitation to others to renew the teacher's covenant to care for and nurture our children in our roles as researchers and social activists (author abstract)

Keywords: Action Research; Codes of Ethics; Educational Research; Educational Researchers; Teacher Pupil Relationship; Professional Ethics; Research Ethics
Cocklin, Barry; Coombe, Kennece; Retallick, John ** (1996) ‘Learning communities in education: directions for professional development’. Paper presented at the Annual BERA Conference Lancaster University, September 1996.

Abstract: The notion of schools as learning communities has attracted increasing interest and comment within the continuing professional education for teachers in Australia in recent years. It is a concept which places particular emphasis upon the "inner strength" of a school community and draws from the experiences and expertise of staff, teachers, and pupils, within the school as a component of self-empowering mechanisms for change and development. Recent reports have highlighted the extent to which collective learning by school personnel contributes to adaptive responses to change initiatives, particularly germane in present educational contexts where "change" and "reform" have become the catch-cry. This paper reports on research in progress where a case study approach examines the applicability of the notion of "learning community" as an avenue for professional education of teachers in rural schools in New South Wales

Keywords: Action Research; Australia; Educational Change; Professional Development; School Based Inservice Education; Case Study; School Organisation; Schools as Learning Communities
NOTE: The paper uses some interesting models for explaining the relationship between individual teachers and their school environment.

Coombs, Steven; Fletcher, Sarah (2005) ‘Design and evaluation of critical thinking scaffolds to support action research for teacher professional development’. Paper presented at the EARLI 2005 11th Biennial Conference, University of Cyprus, 23-25 August 2005
Abstract: The action research mode of enquiry-based learning is one the most important paradigms that "validates" classroom-based research and on-the-job professional enquiry of teachers' and trainers in schools and colleges. Indeed, action enquiry has recently been supported by the OECD (2002) as a useful means through which applied research schemes can improve the teaching profession and cited the UK's Best Practice Research Scholarship. However, the action research qualitative process is generally seen as being less systematic when compared to more traditional positivist experimental methodologies. This paper proposes a systematic and transparent experimental approach to support teachers' carrying out classroom-based enquiries through action research (Lee & Coombs, 2004) and adopts the pedagogy of critical thinking scaffolds (CTS) (Coombs, 2000). CTS can be applied as a professional development toolkit to help scaffold and enrich systematic enquiry through developing enabling heuristics that deliver personal project management. The systems thinking conversational science paradigm of Self-organised-Learning (S-o-L) (Thomas & Harri-Augstein, 1985) has been applied to an action research paradigm from which the toolkit has been designed. Case study evidences drawn from teacher professional development prototypes will be illustrated from which a generic pedagogical design protocol has emerged (author abstract)

Keywords: Action Research; Critical Thinking; Systems Development; Teacher Researchers; Classroom-based Enquiry

Note: The paper uses some interesting models for explaining the processes of action research and critical thinking.

Coombs, Steven; Potts, Mark ** (2007) ‘Developing a conversational learning paradigm from which to analyse action research video data evidences’. Paper presented at the British Educational Research Association Annual Conference, Institute of Education, University of London, 5-8 September 2007
Abstract: This paper considers how video evidence can be captured and used to support action research fieldwork. The main project is part of a PhD study that aims to design professional development opportunities for teachers engaged in international education. In particular, a team of teachers engaging with students from a black township school in South Africa. This is an autobiographical study undertaken from the perspective of a lead teacher operating as a participant action researcher. Evidence in the format of pictures and narrative commentary are to be captured throughout the period of this project. The problem is to be able to make sense of video data captured as part of the qualitative research methodology. In particular, the research methods include the recording of an autobiographical video diary, along with video transcripts of focus groups. The paper aims to explain the conversational action research paradigm by drawing on the work of Reason and Rowan (1981) and Heron (1981) to highlight the importance of common dialogue and a participative ethical approach to field research that enables rich and valid conversational learning (Thomas and Harri-Augstein, 1985). The narrative action research methodology builds on the work of Connelly and Clandinin (1999) and McNiff, (2006) and is grounded in the framework suggested by Doyle and Carter (2003). We also agree with Snow's (2001) assumption that the knowledge resources of excellent teachers constitute a rich resource, but one that is largely untapped because we have no procedures for systematizing it. A major contribution of this research project will be the development of a conversational learning taxonomy from which to make sense of and analyse the real-life video captured narrative and other reflective data evidences obtained through participative action research. This conversational learning taxonomy will build upon the self organised learning action research paradigm of Thomas and Harri-Augstein (1985) and Coombs (1985). The aim is to convert case study video narrative into conversational qualitative data. Such raw data from participant learning conversations (Harri-Augstein & Thomas, 1991) can be systematically analysed into impact evaluation professional development findings. This paper will share case study findings of the international education activities engaged in by the UK teaching staff working in a South African partner school. We will also explain the qualitative research process adopted and suggest a transferable set of conversational learning procedures for capturing and analysing professional learning knowledge as impact evidence (author abstract)

Keywords: Action Research; Data Analysis; Personal Narratives; Qualitative Research; Research Methodology; Videotape Recordings; Research methods; Diaries and Research Logs
Cotton, Tony** (2005) ‘
 What is it like to be here? A methodology’. Paper presented at the European Conference on Educational Research, University College Dublin, 7-10 September 2005

Abstract: 
This paper introduces a methodology which takes as its starting point the "voice" of those engaged in the research. It suggests that the exploration of educational settings should be a collaborative activity engaging those who live and work in the settings as well as the researcher. This gives a much deeper understanding of the current context within the setting and offers areas for intervention and action by all engaged in the research (author abstract)
Keywords: Action Research; Educational Research; Educational Researchers; Ethnography; Subjectivity; Voice; Narrative
Note: This paper offers a rather interesting analysis of the notion of voice and its relationship with social and human justice.

Franco, Maria Amelia Santoro; Lisita, Verbena Moreira Soares de Sousa (2004) ‘Action research: limits and possibilities in teacher education’. Paper presented at the European Conference on Educational Research, University of Crete, 22-25 September 2004. 

Abstract: 
This paper discusses the possibilities of action research in teacher education. To do so, it analyzes the nature of this work, emphasizing the need for an education that works towards teacher intellectual autonomy. Confronted with this understanding, action research is approached in its educative-emancipatory dimension, supporting concepts that make reference to the need and to the possibility to form the researcher professor. In this regard, it discusses how action research can produce practice subject "empowerment," allowing the objective and subjective conditions necessary to build one's intellectual autonomy. Considering the institutional and social context of the teaching practice, the paper also discusses the hurdles found in the path towards substantiating this proposal. This work is theoretical, based on recent investigational studies in the area of educating teachers and on the critical and reflexive analysis of previous investigations the authors carried out in continued teacher education (author abstract)
Keywords: Action Research; Critical Thinking; Teacher Education; Teacher Researchers; Theory Practice Relationship

URL: http://www.leeds.ac.uk/educol/documents/00003707.htm
Hammersley, Martyn (2002) ‘Action research: a contradiction in terms?’. Paper presented at the Annual Conference of the British Educational Research Association, University of Exeter, England, 12-14 September 2002. 

Abstract: 
The core idea of action research is that there should be an intimate relationship between inquiry and practical or political activity. A challenge to this based on an influential ancient Greek hierarchy between theoria and praxis is examined. The contrary, pragmatist, idea that all inquiry arises out of human activity is accepted, but not the instrumentalism sometimes derived from it. Research must be treated as operating on the same plane as every other activity, and any relationship less than isomorphism between the two allows contradictory tensions to emerge. These can be managed, contextually, in two ways: by subordinating inquiry, or by making it primary. Both are legitimate, but any attempt to treat the two components of action research as equal faces contradiction (author abstract)

Keywords:
Action Research; Theory Practice Relationship
URL: http://www.leeds.ac.uk/educol/documents/00002130.htm
Howes, Andrew; Fox, Samantha J. (2006) ‘Understanding action research with professionals in schools: accounting for legitimate and persistent discourses as part of the real-world experience of changing practice’.
Paper presented at the British Educational Research Association Annual Conference, University of Warwick, 6-9 September 2006

Abstract: 
Action research is often viewed as a powerful way of bringing about deep changes in relation in teaching and learning. Less attention has been given to teacher discourses accompanying such research. We contend that this creates unrealistic expectations for action research. It also leaves the question of how we recognise teacher learning and development through their talk. This working paper draws on data from an ongoing TLRP Welsh extension project addressing the question "what factors help and hinder the development of commitment to developing more inclusive practice in secondary schools?" Groups of teachers in six schools have set up collaborative action research projects. We draw on data from one school where history teachers are focusing on the underachievement of a group of year 8 girls seen as "disaffected". Through examining traces of social processes evident in teachers' talk in questionnaires, focus group discussions, and interviews, we show that there is an incomplete shift in teachers' discourse about the girls. We suggest that this partial shift is part of the reality of action research, given teachers' need to maintain their own professional identities (Eraut, 2005). Teacher learning may be better understood by fuller appreciation of the complexities of teachers' shifting discourse (author abstract)

Keywords:
Action Research; Discourse Analysis; Inservice Teacher Education; Primary School Teachers; Professional Development; Programme Effectiveness; Speech Communication; Teacher Behaviour; Teacher Development; Teaching and Learning Research Programme; Inclusive Education

________________________________________________________________________
McNiff, Jean (2001) ‘Action research in the classroom: notes for a seminar’. Keynote address presented at the Register of Primary Research Seminar Conference, Action Research in the classroom, Royal Geographical Society, 8 March 2001. 

Abstract: 
Action research is a term given to the process of people researching their own learning with a view to generating their own theories of practice. This view is contrary to some views in the literature, which assume that we study action research as an object. A common sense view of action research is illustrated. Action research is a form of self-study and self-evaluation and can potentially be done by everyone and everywhere. When action research is seen as a living practice, the issue becomes how people can come to understand their work and think about it in a coherent way - that is, theory can become live as an aspect of practice. The process of investigating how we are as persons, and how we are with other persons is delineated. The implications are considered and the conclusion suggests personal enquiry can be the basis for social renewal. To change in an educational and sustainable way we have to see the sense of changing and want to change. Educational enquiry should be educational for all participants. This means educative relationships - the kind of relationships in which all participants may grow in life-affirming directions (editor abstract)

Keywords: Action Research; Classroom Research; Educational Theories; Learning Strategies; Self Evaluation (Individuals); Teacher Researchers; Teaching Methods

URL: http://www.leeds.ac.uk/educol/documents/00002397.htm
________________________________________________________________________
McNiff, Jean; Whitehead, Jack** (2007) ‘Offering explanations for our contributions as creative education practices for a living networked world of educational quality’. Paper presented at the British Educational Research Association Annual Conference, Institute of Education, University of London, 5-8 September 2007

Abstract: 
This paper is an account of our collaborative research as we encourage practitioner-researchers worldwide to produce their accounts of practice for academic validation, in the form of their living educational theories, using traditional print and multimedia forms of representation. We offer explanations for our pedagogical and institutional practices that are grounded in our belief in individuals' infinite capacity for creativity in their realisation of the good. We explain how the accounts are already influencing the development of new forms of institutional epistemologies, as practitioners show how they hold themselves accountable for their influences in socio-cultural transformations. Thus we link quality in practice with the production of quality accounts. By making our own research processes public we claim that we are contributing to significant new discourses about how rigorously conducted educational research may be construed as that which can enable others to justify their conception of a social good that is grounded in the processes of the communicative action of infinitely creative people as they seek to transform their ever-emergent world (author abstract)

Subjects:
Accountability; Action Research; Educational Quality; theory into practice; Narrative
Note: This paper offers a n interesting overview of narrative and researchers’ accounts of their research. The drawback, or actual merit of the paper, is that it includes video clips as data.

________________________________________________________________________
Piggot-Irvine, Eileen (2002)’ Rhetoric and practice in action research’. Paper presented at the Annual Conference of the British Educational Research Association, University of Exeter, England, 12-14 September 2002. 

Abstract: 
This paper begins with a description of the elements of a Problem Resolving Action Research Model (PRAR) that I have developed (Piggot-Irvine, 2001) for working with groups in management development. The model has many features in common with other approaches to action research. It also has characterising features and these are given specific attention. The next part of the paper provides a brief overview of one example of an action research project that adopted the PRAR model. It involved five middle managers (all appraisers) in a New Zealand secondary school participating in a year-long intervention to improve the way that they established an "educative" process with appraisees. The third part of the paper draws upon the findings from the observation of this project to demonstrate factors that both limited and contributed to the implementation of the PRAR model. Limitations include low ownership, reduced collaboration and restricted time. Factors contributing to the PRAR model implementation include data-based reflection, consciousness-raising associated with exposure of the espousal-practice gap in change implementation, the employment of mutually informing theory and practice, narrowing the theory-practice gap, providing extended support and the opportunity to repeat learning (author abstract)

Keywords: 
Action Research; Department Heads; New Zealand; Teacher Evaluation; Theory Practice Relationship

URL: http://www.leeds.ac.uk/educol/documents/00002471.htm
________________________________________________________________________
Taber, Keith (1996) ‘Communication, motivation, ownership and subversion? facilitating the application of research in science education’. 

Abstract: It is argued here that, broadly speaking, educational researchers may be categorised as professional academic researchers and teacher-researchers. The interests of these two groups are different - and this can lead to a chasm between most educational research and the people most able to utilize such research: classroom teachers. It is suggested that factors such as the motivation of researchers, ownership of the research process and "product", and the means by which research is communicated can all work against research influencing the teaching-learning process in most classrooms and lecture theatres. It is suggested that a two-part strategy should be followed: in the long-term we should work to blur the division between academic and practitioner researchers; and work towards a vision of all science teachers as critical reflecting practitioners who share ownership of the purposes, tools and results of educational research; in the shorter term we should work to build bridges across the gulf, by reviewing the channels of communication available for researchers trying to influence practice. It is suggested that in order to produce significant change we may need to subvert some distinctions that have become institutionalised in our current system. So be it! (author abstract)

Keywords: Action Research; Educational Research; Researchers; Research Utilisation; Teacher Researchers; Theory Practice Relationship

URL: http://www.leeds.ac.uk/educol/documents/00001632.htm
Temperley, Julie; Horne, Matthew (2003) ‘Networked learning communities: multiple models of enquiry and research’. 

Abstract: The starting point for this paper is that the requirements of academic rigour in traditional research have more often than not, failed to meet the learning needs of other audiences, most crucially teachers, head teachers and those embarking on school improvement work. In this paper we argue that the traditional criteria for evaluating the rigour and value of academic research are appropriate within academic contexts but inappropriate or counterproductive in others. Academia does not have a monopoly on the concept of rigour in relation to knowledge generation. Instead, we argue that that research and enquiry should be evaluated by reference to the purpose of the activity and the needs of the intended audience rather than universal criteria of technical merit. We argue that to criticise practitioner enquiry for lacking the academic rigour of public "research" is to confuse the needs of academia with the purposes of practitioners. We seek to draw distinctions between the learning needs of practitioners and those of the academic research community and understand the implications for the purpose and design of enquiry and research within NLCs. We seek to present an understanding of validity and reliability where the methods of data collection, analysis and presentation are valid for the purposes of the activity, reliable for context and meet the needs of the intended audience. In other words, the major stakeholders in a school reform initiative like the NLC programme (Schools, LEAs, HEIs, NCSL and government) require different forms of knowledge at different times (author abstract)

Keywords: Action Research; Evaluation Criteria; Networked Learning Communities; Reliability; Research Methodology; Research Utilisation; Validity; National College for School Leadership
________________________________________________________________________
Van Niekerk, Lana and Lorenzo, T. (2000) ‘Establishing indicators of outcome through the process of participatory research’. Paper presented at the Qualitative Evidence-based Practice Conference, Coventry University, May 15-17 2000.

Abstract: A well-documented relationship exists between poverty and disability, with an obvious link between poverty and the availability of work. The Community-based Disability Entrepreneurship Project (CBDEP) was started in order to develop the entrepreneurial skills of disabled people living in informal settlements around Cape Town, South Africa. The aim of the CBDEP is the upliftment and economic empowerment of disabled people. Three groups of disabled people were established with the help of community health workers (CHWs) and community rehabilitation workers (CRWs) from the South African Christian Leadership Assembly Rehabilitation Project (a primary health care NGO). Other partners in the collaboration are Disabled People South Africa and occupational therapists from the University of Cape Town. A participatory action research approach was initiated in order to steer the effective development of the CBDEP. This methodology was chosen for its cyclical nature allowing ongoing monitoring while at the same time informing the process of development. During the process the challenge arose to develop indicators of outcome that would allow and inform the development, enabling all stakeholders to make joint decisions. Questions asked by the researchers during this process and tentative answers will be shared to encourage discussion (author abstract)
Keywords: Action Research; Disabilities; Economically Disadvantaged; Employment Potential; Enterprise Education; Poverty; South Africa; Voluntary Agencies

URL: http://www.leeds.ac.uk/educol/documents/00001395.htm

________________________________________________________________________
Walker, James, Halse, Christine, and Craigie, Douglas (1996) ‘Expertise of novice teachers in internship’. Paper presented at BERA Annual Conference, Lancaster; September 1996

Abstract: This paper describes the conceptualisation and planning of a study of the professional conceptualisation learning of novice teachers in an internship in an Australian university. To assist our planning we have conducted pilot interviews of current interns. We have also undertaken considerable theory development, some of which is outlined in this paper. The study aims to contribute to the further development of the internship by improving the conditions for professional learning. Since the problems faced by those designing teacher education and professional development programs have some similarities from one institution to another the study will be of general interest

Keywords: Action Research; Australia; Mentors; Professional Development; Teacher Education; Theory Practice Relationship
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