ETHIOPIA-ED. PARTICIPATORY RESEARCH

ELDIS DATABASE (http://www.eldis.org)
Notes on ELDIS: Eldis is a valid and extensive database of online free material ranging from reports to methodologies. The material is mainly interested with issues related to development and sustainability and focuses around poverty, health and also a smaller section on education. The Toolkit guides are an interesting section and they are geared towards a practical use of research methodologies rather than towards an intellectual discussion. The website is easy to search.

They have some interesting material of children’s participation as well (in education, health, etc). This material, which I have highlighted, can possible go into the student research section.

Query: many of the resources available on the Eldis database are not specifically about education. However, especially the ones aimed at children, and specifically those aimed at making children participate around issues like child labour. Sexual exploitation, gender and health issue require NGOs and others to train the children. These might not be qualified teachers and in some instances they are referred to as ‘educators’. My question is: would you consider this kind of ‘alternative provision’ still within the remit of education albeit not as schooling? Can we call it ‘informal education’?

 

A. Camacho; F. Balanon; A. Trinidad; Child Workers in Asia (2005) Raising one voice: a training manual for advocates on the rights of child domestic workers. Advocacy training manual for rights of child domestic workers. Child Rights Information Network (http://www.eldis.org/go/topics/resource-guides/children-and-young-people/manuals-and-toolkits&id=22451&type=Document, accessed 05.03.08)

Abstract: This manual is a resource and practical training guide to help organisations who work with child domestic workers to train and develop advocates using the concepts and frameworks described in the handbook. The aim is to help organisations to improve the competencies and capacities of advocates to be more effective in efforts to change the lives of child domestic workers.

The manual is divided into the following modules:

    * Module 1 provides an introduction to the issue of child domestic work. It also gives a definition on who are considered as child domestic workers

    * Module 2 gives an introduction to the advocacy process. Among those topics covered in this module are the definition of advocacy, the different kinds of advocacies, and the rationale why people should engage in advocacy work

    * Module 3 gives a run through of the various types of advocacy activities and strategies, provides hints and examples and identifies factors that make advocacy strategies successful, and discusses possible hindrances, challenges, and considerations in various advocacy strategies

    * Modules 4 and 5 walk the participants through planning and designing an advocacy programme.

Note: This document overlap with student voice
_________________________________________________________________

Centre for Educational Research and Training (CERT) (2006) Quantitative research instrument to measure school-related gender-based violence. Studying gender-based violence in schools: a methodology from Malawi. DevTech Systems (URL: http://www.eldis.org/go/topics/resource-guides/manuals-and-toolkits/research-methods&id=24727&type=Document - accessed, 5.03.08)

Abstract: This paper presents quantitative research instruments developed for a study examining gender-based violence in schools in Malawi.

The authors present details on the sampling methodology, interview guidelines, and suggested preliminary data analysis. The aim of the interview guides is to assess the knowledge, attitudes, practices, and experiences of boys, girls, and teachers with gender- based physical, psychological and sexual violence at schools including in the classroom, on the school grounds, and going to and from school.

The study was conducted by DevTech Systems, Inc. and the Centre for Educational Research and Training (CERT) through the USAID-funded Safe Schools Program. Safe Schools’ focus is where education, gender, and violence come together in the form of school-related gender-based violence.

__________________________________________________________________

Child Workers in Asia (2006) Working together: a guidebook for training of trainers on mainstreaming children's participation. Ensuring the rights of working children. Child Workers in Asia (http://www.eldis.org/go/topics/resource-guides/children-and-young-people/manuals-andtoolkits&id=22495&type=Document, accessed 05.03.08)

Abstract: This guidebook is based on the entitlements guaranteed to children as rights in the United Nations Convention on the Rights of the Child. The extent to which children are empowered to claim these entitlements depends partly on the attitude and practices of the adults around them, and the support children receive from people working locally to secure their rights. Developed in accordance with these principles, the guidebook promotes further development and improvement of capacities and practices to empower children to participate through a culture of participatory and critical reflection.

The guidebook consists of 15 modules and covers pre-training knowledge assessment, training methods, and evaluation. The material is suitable for planning, conducting, and evaluating a programme of training. The guidebook can be augmented by the use of local experiences and interventions to facilitate reflection on practices of children's participation, and to develop systematic conceptualisations and programmes to mainstream children's participation.

Note: This document overlaps with student voice
__________________________________________________________________

E. Chong; K. Hallman; M. Brady; Population Council (2006) Research methods. Investing when it counts: generating the evidence base for policies and programmes for very young adolescents. Guide and toolkit for researching issues relevant to young adolescents. New York: United Nations Population Fund (http://www.eldis.org/go/topics/resource-guides/manuals-and-toolkits/research-methods&id=22706&type=Document, Accessed 05.03.08)

Abstract: In developing countries, the adolescent population has reached unprecedented numbers - more than 1 billion in 2005. Those aged 10–19 make up one fifth of the population of these countries. This guide suggests avenues to discover which very young adolescents (VYAs) are most vulnerable, what their needs are, and whether they are being reached by existing programmes.

This guide is intended to be helpful to anyone who is involved in research or programmes that involve gathering information about adolescents aged 10–14. The guide's objectives include:

    * consideration of the cognitive and developmental changes that occur during early adolescence and what impact they may have on the design of a research study

    * review of ethical issues to be considered before research with VYAs is conducted

    * exploration of the breadth and limitations of information that can be gleaned from existing data sets

    * introduction of a number of methodologies that have been tested already with younger adolescents or that might be expected to be useful in some settings

    * description of research results on VYAs that have been achieved using these methodologies

    * provision of illustrative prototype tools and basic instructions for using them.

[adapted from author]

NOTE: This document overlaps with another two categories, namely student voice research and ethics

_____________________________________________________________________

C.W. Fanelli; M. Mushunje; CRS Zimbabwe (2007) Child participation in education initiatives. Engaging young people in planning for education. Catholic Relief Services, USA (http://www.eldis.org/go/topics/resource-guides/children-and-young-people/manuals-and-toolkits&id=33156&type=Document, accessed 05.03.08)

Abstract: This "how to" guide from CRS/Zimbabwe examines child participation in a wide range of education programmes, from traditional school-fees assistance to more innovative Junior Farmer Field Schools, a vocational education project. The common denominator is that each education initiative enables children to meaningfully share their views and to participate in decision-making.

The guide clearly outlines the meaning of child participation in education and the associated benefits this can have on education programmes. By drawing on examples from real-life Zimbabwean organisations, the guide enables the reader to gain a practical understanding of making child participation in education a reality in any number of differing educational settings.

Note: This document overlaps with student voice
__________________________________________________________________

Goergen, R. (1999) Cost effective and easy to handle methods for program design and evaluation in sexual and reproductive health programs for youths. Methods to improve communication on sexual health issues amongst young people. African Networks for Health Research and Development (http://www.eldis.org/go/topics/resource-guides/children-and-young-people/manuals-and-toolkits&id=14053&type=Document, accessed 05.03.08)

Abstract: This document describes the two quantitative methods which have proven their usefulness in addressing sexual health issues amongst young people in primary and secondary schools, and assesses their relative merit. The two methods are:

    * the collection of anonymous questions from young people

    * a self-administered questionnaire survey

Collection of anonymous questions from young people: this method of gathering questions is useful in getting information on young people’s language and priority interests and information needs. It shows that a collection of questions can be used:

    * to develop IEC measures

    * to create awareness in teachers and other educators about young people's ideas, or to develop a teaching curriculum

The paper offers a case study from Guinea to demonstrate how this works in practice.

Self-administered questionnaire survey: for evaluation purposes a quantitative survey is the method of choice because it allows to measure change over time. It is a cost-effective way of interviewing and guarantees anonymity, a fact that vastly improves the likeliness of valid answers. It is easy to organise within a school setting with a low input of interviewers for a high number of interviewees. However, draw backs include:

    * the number of interviewees is generally rather small

    * many surveys ask too many questions

    * the design of the questionnaire is not always youth friendly

    * there is often no baseline or follow up

Recommendations for self-administered questionnaire survey:

1. Sampling:

    * large numbers

    * random cluster sampling

    * no announcement prior to survey

    * no search for missing cases

    * one school one day

2. Design of the Questionnaire:

    * short questionnaire

    * avoid open questions

    * avoid filter questions

Note: This document overlaps with student voice
__________________________________________________________________

S. Laws; G. Mann (2004) So you want to involve children in research?: a toolkit supporting children’s meaningful and ethical participation in research relating to violence against children. Involving children in research on violence against children. Save the Children Fund (http://www.eldis.org/go/topics/resource-guides/children-and-young-people/manuals-and-toolkits&id=14616&type=Document, accessed 05.03.08)

Abstract: This research kit gives guidance on ways to encourage meaningful and ethical participation by children in research related to violence against children. It promotes research that sees children as active agents in their own lives, not passive victims or research ‘subjects’. Specifically, it presents techniques and pointers for the involvement of children in secondary and primary research.

General tips for the incorporation of children in research include:

    * there is no "right" or "perfect" way to involve children in secondary research: do what is possible in the context of the research and within existing resources and the timeframe of the study

    * be honest about what work realistically needs to be done by adult researchers, and what tasks can be shared with or led by children

    * try as often as needed to consider the risks and costs to children of their participation and act always in their best interests

    * try to build in benefits for children who choose to become involved in research

    * think through how you will recruit children to become involved in the project and how different methods of selection have different implications for participatory work. Consider issues of representation

    * explore with children what you and they think are appropriate roles for adults and children in this work. Share your goals and expectations with each other so that everyone can understand the needs, interests and pressures of each member of the team, young and old. Draw up a group contract or ground rules to set the stage for your work together

    * recognise that boys and girls may not want to be involved in all steps of secondary research: choosing not to participate is also a form of participation

    * practice talking about the research without using any jargon or academic language so that your interactions with children (and adults) will be less intimidating

    * consider whether children should be paid or given another type of incentive to participate in the research

    * try to accommodate children of varying ages, skills and abilities: consider and plan for how those with physical, language and learning difficulties, and of different ages, can be involved

    * ask children for examples of "good" and "bad" involvement: create ongoing opportunities for sharing views and experiences about how the process is working, what things are working well, what things should be changed or strengthened.

[adapted from author]

NB. This paper is no longer available online from the publisher. Full-text access is provided by an alternative host.

Note: this document overlaps with student voice.
_________________________________________________________________

I. Lewis; Save the Children (2005) Making a difference: training materials to promote diversity and tackle discrimination. Using diversity analysis in development programmes. Child Rights Information Network (http://www.eldis.org/go/topics/resource-guides/children-and-young-people/manuals-and-toolkits&id=22689&type=Document, Accessed 05.03.08)

Abstract: This manual, originally designed for Save the Children, aims at assisting programme staff to plan effective programming responses by analysing the impact of discrimination on the lives of children.

It aspires to help users:

    * feel comfortable, as a ‘non-expert’, about taking on work to promote diversity and tackle discrimination

    * understand what makes humanity ‘diverse’ (multiple identities)

    * understand the root of discrimination (power relations and the cycle of oppression)

    * analyse concept of ‘barriers’ to see how unequal power relations, oppression and discrimination are manifested in reality

    * explore potential avenues for breaking down barriers

    * tie all of these stages together into a framework to help you analyse your context and your work

    * establish the foundations for action on diversity and non-discrimination

Note: would this document overlap with student voice?
________________________________________________________________

K. McAlpine; W. Raj; A. Lucas; T. Mariki; M. Kweka; S. Nyembe (2007) Practice handbook: methodology for delivering and practicing Non-Formal Education in Tanzania. Alternative non-formal education in Tanzania. Mkombozi Centre, Tanzani (http://www.eldis.org/go/topics/resource-guides/children-and-young-people/manuals-and-toolkits&id=31205&type=Document, Accessed 05.03.08)

Abstract: This document serves as a manual for educators delivering Non-Formal Education (NFE) in Tanzania. It is produced by Mkombozi, a child-focussed agency based in the north of the country. The authors argue that the Mkombozi NFE principles and practice would be applicable in a schools based context and would be of value to the Tanzanian education system.

Both the Mkombozi NFE and the Tanzanian education system work towards building learners who are collaborators and communicators. The Mkombozi student profile (with key elements such as communication and open mindedness) is presented as a factor that drives the curriculum and determines the process of assessment.

The authors highlight a number of beliefs central to Mkombozi's NFE approach:

    * inquiry must be the preferred method of teaching

    * inquiry as a form of learning is as valuable to Mkombozi as it is to classroom students

    * a commitment to continuous improvement helps to build effective organisations

    * assessment informs every part of the learning and teaching process - it also requires the teacher to translate the purposes of the unit of inquiry into the outcomes of the student learning.

____________________________________________________________________

M.A. Odhiambo; J. Maganya  (2004) Making schools a safe horizon for girls: a training manual on preventing sexual violence against girls in schools. Training manual: protectiong school girls from sexual violence. Inter-agency Network for Education in Emergencies (http://www.eldis.org/go/topics/resource-guides/children-and-young-people/manuals-and-toolkits&id=18427&type=Document, accessed 05.03.08)

Abstract: This training manual is aimed at making schools safe for girls, addressing factors within school that hinder girls from attaining education, specifically focusing on preventing sexual violence.

The workshop objectives are:

    * To enhance the capacity of teachers to:

          o understand the concept of rights

          o understand mechanisms for identifying and dealing with abuse including reporting and follow up of cases

          o develop girls’ forums in their school

          o spearhead campaigns against abuse of girls in schools

          o to understand gender issues as relates to abuse of girls.

    * Train teachers to be able to safeguard girls’ rights and dignity in schools

    * Enhance the retention and participation of girls in primary schools by making schools safe for girls.

The training is aimed at teachers, and should take approximately five days. It includes information on preparation for the workshop, including time schedule, finance, and resources needed.

__________________________________________________________________

Postlethwaite, T. N. (2005) Educational research: some basic concepts and terminology. Quantitative research methods in educational planning. Paris: International Institute for Educational Planning, UNESCO (http://www.eldis.org/go/topics/resource-guides/manuals-and-toolkits/research-methods&id=24196&type=Document, Accessed, 05.03.08)

Abstract: In every system of education changes are made by educational planners with the aim of improving the quality of education. This paper provides an introductory overview of the meaning of research in educational planning and includes sections on:

    * the different types of educational research

    * the three types of research questions in educational planning

    * identifying research issues

    * the sequential stages in a research process starting from looking at general and specific research questions to the final research report.

Examples of the kind of work that is required at each stage are provided in the paper.

The author concludes by pointing out that educational planners are responsible for the planning of the various components of a system of education. Decisions must be taken on what to do to regarding educational quality, and issues of gender and social equity. As much information as possible is required to help decision-makers to operate successfully within the temporal, financial and political constraints within which they work.

The appendix of the publication contains information on terminology used in educational research, offers further reading suggestions and includes some exercises.

___________________________________________________________________

Save the Children (2003) So you want to consult with children?: a toolkit of good practice. Involving children in formal consultation and policy processes. Save the Children Fund (http://www.eldis.org/go/topics/resource-guides/children-and-young-people/manuals-and-toolkits&id=14852&type=Document, accessed 05.03.08)

Abstract: This toolkit deals with involving children in formal consultation and policy processes and is mainly aimed at governments, international agencies and NGOs who want to involve or consult with children in a meaningful way. It is designed to help create a participatory environment in which children can express their views and take part in policy debates and discussions, although it is not a detailed resource of participatory activities/exercises.

The toolkit covers the following main areas:

    * organising consultations with children

    * planning preparatory workshops with and for children

    * having children on delegations

    * the role of adults in creating an enabling environment for participation

    * ensuring that children are safe and protected

    * ensuring quality follow up.

Note: This documents overlaps with student voice
___________________________________________________________________

K. Schenk; J. Williamson (2005) Ethical approaches to gathering information from children and adolescents in international settings: guidelines and resources. Practical guidance on collecting information from and about young people. ????: Population Council, USA

Abstract: In response to a growing need for practical guidance on collecting information from and about young people, this publication aims to provide practical guidance to help programme managers and researchers understand and uphold ethical standards when planning and implementing information gathering activities among children and adolescents.

The initial need for such recommendations was identified in the context of activities being conducted among children and adolescents affected by HIV and AIDS. However, the guidelines also apply to gathering information from young people to address other health and social welfare conditions and difficult circumstances, such as those who have experienced abuse, trafficking, or displacement.

This document first presents some key issues that must be considered from the earliest stages of planning and throughout the information-gathering activity. Using a question and answer format, the document then introduces practical guidance for observing high ethical standards at specific stages of an information-gathering activity involving children and adolescents.

The document concludes by summarising the main recommendations and suggesting roles for various staff members involved in activities gathering information from children and adolescents.

Note: This document overlaps with ethics and student voice
__________________________________________________________________

C. Seeto (2006) A toolkit for Pacific youth: localising the MDGs. How can young people work towards the MDGs?. Youth for a Sustainable Future Pacifica (http://www.eldis.org/go/topics/resource-guides/children-and-young-people/manuals-and-toolkits&id=24298&type=Document, accessed 05.03.08)

Abstract: This toolkit is aimed at young people in the Pacific region who are intersted in the Millenium Development Goals (MDGs) and in taking practical action to support them within their communities.

All information is presented in simple, easy to understand language which would be particularly suitable for young people for whom English is not a primary language.

Information presented includes real Pacific youth case studies, tips for starting community development projects, links to funding, support, and other organisations and programmes in the same fields.

Note: This document overlaps with student voice. Also it uses example from the South Pacific, but I suppose these can be adapted to the Ethiopian situation as well.

___________________________________________________________________

Smit, M. (2007) We're too much in 'to do' mode: action research into supporting international NGOs to learn. Organisational learning processes. ????: : International NGO Training and Research Centre (http://www.eldis.org/go/topics/resource-guides/manuals-and-toolkits/research-methods&id=24655&type=Document, Accessed 05.03.08)

Abstract: Developing organisational learning capacity does not just happen: it requires conscious effort. This paper explores the organisational learning processes of development NGOs. Focusing on the Netherlands, it investigates how these organisations think and talk about learning, how they learn in practice, and how action research can help support organisational learning.

The author finds that:

    * most organisations do not appear to have a clear concept of what learning is, or an explicit organisational learning strategy

    * the way international development organisations think and talk about learning influences the way in which they shape their organisational learning

    * promoting organisational learning is something that remains a vague overall goal

    * joint reflection on experiences is not common practice, it is mostly informal and project-related.

Recommendations for researchers include:

    * facilitate a learning process with all involved in the research

    * reserve room for stories (case studies) alongside larger-scale (quantitative?) research

    * make actions and decisions transparent and discuss choices conscientiously, so that they provide insight to others.

_____________________________________________________________________

D. Start; I. Hovland (2004) Tools for policy impact: a handbook for researchers. Handbook for researchers looks at how to influence policy makers. ????: Research and Policy in Development, ODI (http://www.eldis.org/go/topics/resource-guides/manuals-and-toolkits/research-methods&id=17519&type=Document, accessed 05.03.08)

Abstract: This handbook presents tools for achieving policy impact, specifically geared towards the needs of researchers. The key points of each tool or technique is described, and links are provided to relevant training materials. The tools include:

    * Research Tools: including episode studies and focus group discussions

    * Context Assessment Tools: including the Planning cycle, Force Field Analysis, Problem Tree Analysis,,Stakeholder Analysis, Influence Mapping, SWOT Analysis and Triangle Analysis

    * Communication Tools: including the Product Life Cycle (Diffusion of Innovation theory); the 'Marketing Approach; Organisational Readiness Assessments; Position Mapping; Pre-testing of Messages; Using the Media; Writeshops

    * Policy Influence Tools: including 4X Policy Entrepreneurs; the Boston box; producing Policy Papers; Networking; the Lobbyist's Hierarchies of Need; Negotiating; Engaging Public Participation; Campaigning Alliances

The report also presents an introductory overview of the role of CSOs in policy processes and the significance of evidence in international development

The handbook is particularly targeted at civil society organisations (whose activities involve gathering evidence, doing research, learning lessons or advising on strategy) and at research institutes and university departments (which have a large body of research but have difficulty packaging it for policy-makers). It will also be useful for advocacy groups with an interest in communicate to policy in a constructive and co-operative influencing style - in contrast to more confrontational strategies.

____________________________________________________________________

Tweedie, L. (2005) START: simple toolkit for advocacy research techniques. Toolkit on advocacy research techniques. ????: Voluntary Service Overseas (http://www.eldis.org/go/topics/resource-guides/manuals-and-toolkits/research-methods&id=21910&type=Document, accessed 05.03.08)

Abstract: This toolkit gives users a comprehensive guide to carry out their own research to discover the reality and the problems around a particular sector or theme. Based on VSOs own “Valuing Teachers” project on teacher motivation, it provides examples of how these tools and methods were applied. The toolkit outlines the research process and enables the user to learn more about using research for advocacy.

The toolkit presents a set of guidelines, examples and advice broken down into comprehensible stages. It will assist the organisation or researcher to move from step 1 to step 5 in the advocacy cycle as follows:

    * identify the issue

    * analyse the issue and set objectives

    * decide the specific messages and audience

    * decide the activities (policy and campaigns)

    * design the advocacy action plan.

_____________________________________________________________________

UNESCO Bangkok (2005) Exploring and understanding gender in education: a qualitative research manual for education practitioners and gender focal points. A manual on how to conduct qualitative research in order to promote gender equality in education. UNESCO Bangkok: Asia and Pacific Regional Bureau for Education (http://www.eldis.org/go/topics/resource-guides/manuals-and-toolkits/research-methods&id=20532&type=Document, Accessed 05.03.08)

Abstract: This manual discusses ways to conduct qualitative research in order to promote gender equality in the classroom, the school, and, by extension, in the wider educational system. It provides the reader with the knowledge and tools to understand gender disparities in education, their causes, and the ways they can be overcome. The manual is aimed at education practitioners whose major responsibility is to develop and manage an increasingly effective, high quality, and gender-responsive educational system.

The manual aims to help the reader gather information to:

    * explore and develop a detailed understanding of the status or situation of girls and boys, as well as other vulnerable children, in terms of school access, participation, retention, learning achievement, and completion

    * understand why these situations exist in the way they do

    * understand how improvements can be made

    * understand why and how existing interventions are/are not working.

The manual is presented in two parts - the first explores the nature and importance of qualitative research and the ways in which it can be applied in this context; the second provides a guide to the major steps and methods of conducting qualitative research. It also presents a list of recommended reading.

____________________________________________________________________

YouthNet/Family Health International; Advocates for Youth (2005) Youth participation guide: assessment, planning, and implementation. Guide to implement youth participation in health and HIV programmes. YouthNet, Family Health International (http://www.eldis.org/go/topics/resource-guides/children-and-young-people/manuals-and-toolkits&id=13871&type=Document, accessed 05.03.08)

Abstract: This guide seeks to increase the level of meaningful youth participation in reproductive health (RH) and HIV/AIDS programming at an institutional and programmatic level. The guide is aimed at senior and middle management, programme managers, staff involved in implementing activities, and youth who may be engaged at all levels of an organisation's work.

The guide is structured as follows:

    * conceptual overview: overview of the key conceptual issues regarding youth participation. It addresses why youth participation is important, both from a human rights perspective and from an impact on programme results perspective

    * background handouts: in-depth information on the subtopics involved in youth participation in the form of background reading and handouts for facilitators and participants, including building effective youth-adult partnerships, targeting diverse youth, monitoring and evaluation

    * Institutional Assessment and Planning Tool (IAPT): this section helps organisations evaluate the level of youth participation in their institutions and plan for greater youth participation in the future. This section includes a tool for conducting an assessment of institutional youth participation and a process to utilise the assessment results to develop a work plan for involving youth at the institutional level

    * youth-adult partnership training curriculum: this is designed to build the skills of individuals and organisations to engage and involve youth and adults more fully in youth RH and HIV/AIDS programme design, development, implementation, and evaluation. The curriculum emphasises how youth-adult partnerships strengthen youth RH and HIV/AIDS programming by facilitating a process that builds a better understanding of the different needs and styles of youth and adults in the workplace.

(see YouthNet webpage: http://www.fhi.org/en/Youth/YouthNet/rhtrainmat/ypguide.htm )

Note: The entire Toolkit document has been downloaded and saved in the Youth/Net folder. Once again this toolkit overlaps with student voice. Also, the topic is health and not education, but I thought the resources they used can be adapted.
_________________________________________________________________

*    *    *








