Research Training Materials for Students-as-Researchers Initiatives

These resources are designed for students in Key Stage 3 and 4 and may be used as student worksheets or as lesson plans (the boxed sections can be photocopied or used for overhead projection sheets).

Set 1. A Question of Research

This set introduces some basic ideas of research and explains, through a worked example, how research on a social issue can be carried out and the findings used to develop new ways of tackling problems. 

Set 2. Gathering data: interviews and surveys

Interviews and surveys are commonly used techniques for gathering data and can form the basis of students-as-researchers projects. This set describes the techniques and gives guidance on practical and ethical aspects of data gathering.  

Set 3. Analysing and Using data

This set contains advice on how to analyse data and what use can be made of findings. The set also includes guidance on monitoring and evaluating new developments.

A Question of Research

What is research? 

Research is a systematic process for finding answers to questions. How we go about finding these answers depends on what we are investigating. For instance, to discover what effect one chemical has on another we would carry out an experiment, or if we want to know how barn owls hunt for prey we would need to make careful observations in the field or, if we are interested in finding out how people make decisions and choices then we could ask them questions in interviews or questionnaire surveys. 

What do you need when you start a research project?

Doing research is rather like preparing to go on a long journey: you need to know where you want to end up (the aim); you need to organise a way of getting there (the questions) and you need some directions (the plan). 

The three basics for any research project are:

· the aim

· the questions

· the plan (or research design).

In the following example you will see how these starting points form the basis of a research project investigating a social issue. 

Young Drivers

Newspapers and television news often include reports on accidents involving young drivers and give us the impression that these incidents are very common and that the driver's age is, in some way, to blame. Statistics (see Box 1) confirm that UK drivers in the 17-24 age group are at a higher risk of death or serious injury than others but does this statistic really tell us much about why this is so or what we can do to prevent these deaths and injuries? Let's see how research can help to find answers to this problem.

The aim for our research could be to find ways of reducing the number of car accidents involving young drivers.

Having decided on our aim, we must now think about the kinds of questions to ask. The statistics give a simple (and sometimes quite misleading) picture of what is happening but don't tell us how or why these deaths happened. We need more detailed information to help us to understand the factors that make younger drivers more vulnerable on the road. Try to think of some questions that you would ask about these statistics and write these in Box 2 below.

What questions did you come up with? Compare your questions with other students' questions. You might have thought about young drivers themselves and include questions about these factors: 

their lack of  driving experience

their attitudes to drinking and driving

the distraction of having friends in the car

driving smaller, older or poorly maintained cars.
Or you might have questions about the statistics:

Do they show if older drivers were also involved and sometimes responsible for the accident?

How many accidents were one-vehicle only incidents?

Was anyone convicted of dangerous driving in connection with the incident?

What were the road and weather conditions like when the accidents happened?

Having decided on the kinds of question to ask the next step is to make a plan or research design to help us look for answers. The research design will include decisions about:

· How you will get the information (data) you need to answer your questions;

· Who you will ask;

· How the data will be analysed;

· What you will do with the findings.

If you look back again to the questions in your list you will notice that some are best answered statistically. For example, the question of how many one-vehicle accidents happened with young drivers at the wheel requires a study of police accident reports. We would simply count the number of cases where there was only one car in the accident and look at the ages of drivers. This is called quantitative data and it is particularly useful for describing what is happening. However, some of our questions are concerned with why things happen which is often a more difficult question to answer. Here qualitative data is useful because it allows us to explore what people do and what they think. Rather than counting accidents, this kind of data tries to gain insights into to people's views on the world around them. So, to find out why younger drivers tend to drive faster we could interview them about their views on speed and about how they drive. Qualitative data also has the advantage that questions do not have 'set' answers so that unexpected issues can come to light. However, researchers also have to be careful that the questions they ask are not based on their own assumptions of what people think and do. The activity in Box 3 might help you to spot some of your own assumptions.

Using research findings

You may have found some of the findings on young drivers interesting or quite surprising but what use can we make of research evidence like this? Social science research studies usually focus on a particular aspect of an issue and the findings are used in conjunction with other studies to produce a body of useful evidence. This evidence can be used, for example:

· to help us understand more about the issue;

· to spot changes and trends;

· to suggest new ideas for tackling problems.

With the issue of road safety and young drivers, research evidence has led the government to make changes to the driving test and to design specially targeted advertising campaigns. As accident figures continue to rise, the government is looking at more ways of trying to improve safety on the roads and researchers are investigating how to increase young drivers' awareness of hazards. In other countries research has led to new motoring laws including banning young drivers from carrying passengers (other than their parents!); not allowing recently qualified drivers on the road after dark and compulsory re-testing for drivers who are caught speeding within six months of passing their test. Researchers also have to keep a check on new policies and laws to see if they are having a positive impact on the accident figures.

We have seen how social research is carried out and how it can be used. In the next Set we will be looking at two techniques for gathering data on people's views - interviewing and questionnaire surveys. 

Answers to Box 3 activity: The top causes of car accidents, according to the Royal Ulster Constabulary (1999), are:

1. General inattentiveness

2. Emerging from a driveway or side road without due care

3. Excessive speed for the conditions

4. Alcohol or drug use

5. Turning right without due care

6. Pedestrian heedless of traffic

7. Driving too close

Box 1 What the Statistics Tell Us

Although 17 – 21 year old drivers account for about 7% of the driving

population, they comprise 13% of drivers involved in accidents. An 18 year old

driver is more than three times as likely to be involved in an accident as

a 48 year-old. One in five new drivers are involved in an accident in their first

year of driving.
Car Driver Casualties by age

Drivers under the age of 25 years account for 25% of drivers killed or

seriously injured, and 22% of car driver casualties.
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Box 2 Why 17-24 year-old drivers have a greater risk of death or serious injury than older drivers: questions to ask

For example, 'Are younger drivers more likely to drive faster?'

Box 3 Making assumptions

What do you think are the most common causes of car accidents?

1

2

3

4

5

6

7

Were you right? Check your ideas with the top causes listed on page 5.

Set 2. Gathering data: interviews and surveys

Nowadays, it seems that everyone wants to know our opinions about almost everything. Market surveyors stop us in the street to ask what we think about consumer products; television programmes want us to vote for our favourite celebrities, pop star hopefuls and best-loved books and, on a more serious level, the government invites groups of people to tell them what they think about key issues. Companies use this kind of information to improve their products and to increase sales, while politicians are interested in people's responses to government policies and gauging public opinion. Social scientists are also interested in asking people what they think, how they feel and what they do and they often use interviews and surveys to gather this kind of information (data). Here we look at how interviews and surveys are carried out and the kinds of things that you need to think about when using these techniques.

Interviewing

Researchers are not, of course, the only people who carry out interviews: the police interview suspects to investigate crimes; employers interview job applicants to see if they are suitable for the job; universities may interview students who apply for places and television chat show hosts entertain us by grilling celebrities with embarrassing questions. These different kinds of interviews have particular styles that match their purposes but, in all these cases, the interviewers will try to choose questions that give them useful answers. Generally, the interviewers will also try to use approaches that encourage interviewees to be relaxed and co-operative. 

With research it is particularly important that people give honest and complete answers so that researchers can base their findings on useful evidence. It is vital, therefore, that interviews are planned and carried out carefully. The activity in Box 1 will help you to think about the things that can make a difference to the quality of interview data.

Box 1 Different styles of interview

For this activity you need to watch two different kinds of television interview: one on a news programme (like BBC 2's Newsnight) and one from an entertainment programme (such as 'Parkinson').  While you are watching think about these questions:

· Is the interviewers' style friendly or formal? Why do you think the interviewer uses this style?

· What kinds of questions are asked? Do you think the questions were prepared in advance?

· How do the interviewers react to the answers? 

· What do you think are the main purposes of these interviews?

· How do the interviewers encourage guests to say more about something?

· What are the surroundings like? Do you think the settings make a difference to the interviews?

· Do you feel the guests gave open and honest answers or did they appear to be reluctant to give detailed information?

· Is there a studio audience? Do you think affects how the guests reacted?

The purpose of television interviews is to entertain or inform the public and programme makers have carefully prepared the studio sets, the questions and the interviewer to ensure that what the guests say is really interesting to viewers. Although research interviews are used interviews to gain information (and are not usually watched by an audience!), they also need careful planning to help interviewees to feel comfortable and talk freely about their views.

When planning interviews you need to decide:

1. Who will be interviewed?

2. Will people be interviewed individually, in pairs or in groups? 

3. Who will carry out the interviews?

4. Will the interviews be tape-recorded, video-taped or written down?

5. Where will the interviews take place? Is a suitable space available?

6. Will you stick to a set of specific questions or will you follow up interesting issues brought up during the interview?
1. Who will be interviewed? It is unlikely that you will have time to do more than a few interviews so it is often best to select a few people (this is called 'a sample'). Check that the selected group includes a similar age range and mix of males and females as the whole group of people you are interested in. For example, if you looking at the views of your school's Year 8 students and there are 100 Year 8 students (60 girls, 40 boys), a sample could be 10 students: 6 female and 4 male.

2. Will people be interviewed individually, in pairs or in groups? Interviewing people individually is useful where the subject under discussion is quite personal. However, it is time-consuming to interview everyone individually and some people don't feel comfortable talking in this situation. Paired or group interviews can encourage discussion but it is important to ensure that everyone has a chance to speak.

3. Who will carry out the interviews? As you may have noticed in the Box 1 activity, the interviewer's style will influence how the interviewee responds. Interviewing is not an easy skill to master and it is quite difficult to avoid influencing answers but following the guidelines in Box 2 will help.

4. Recording: Tape or video recording allows more detail to be kept but it can make some people nervous or self-conscious. Taking notes is time-consuming and interrupts the flow of the conversation so it can be helpful to have someone else to take notes.

5. Where will the interviews take place? A quiet room with comfortable furniture is best. Ensure that the recording equipment will pick up voices in all areas of the room if you are interviewing a group of people. Avoid noisy places or areas where you could be interrupted or distracted.

6. Will you keep to a set of specific questions? You can stick to a set of questions in each interview looking at specific issues (this is called a 'structured' interview): for example, 'Do you have more homework in Year 8?' This style makes data analysis more straightforward because you can compare answers given in different interviews. A different technique is to use 'guide' questions to raise issues, for example: 'What do you find different about Year 8?' This style has the advantage of allowing interviewees to talk about things that they feel are important and unexpected issues can be raised (this is a 'semi-structured' interview). 

Surveys

The survey is another useful way of finding out what people think about a particular issue and it has some advantages over other methods. It is possible to ask large numbers of people to fill in the questionnaire so you can get a broader picture and it is easier to compare what people have said because they have all answered exactly the same questions. Surveys can also be completed anonymously and some people may feel more comfortable giving their views if they are not identified. The data can be analysed quantitatively (using statistical methods) or qualitatively (see Set 3 on Data Analysis). Disadvantages of surveys include the possibility that people have not answered truthfully or accurately, they might have misunderstood some questions and the technique can be problematic for those who have difficulty with reading or writing. One thing that you must avoid is the RIRO principle (short for 'Rubbish In, Rubbish Out'!); in other words, if your survey asks the wrong questions in the wrong way your research will be meaningless! 

Different styles of questionnaire 

Perhaps the most common type of questionnaire is the market survey which asks for feedback on a service or product and a similar technique is sometimes used in social science research. The questions asked in this kind of survey are often a 'closed' answer (like Question 1 below) format because this makes the task of completing the survey quicker and, because the types of answer are restricted, it is easier to analyse how people have responded. However, closed answer questions can produce misleading results and you must be careful to check that the options include all possible answers. For example:

Question 1. What favour of crisps do you like best? (choose one option)

a. pickled onion; b. salt and vinegar; c. ready salted; d. don't know

Would the answer to this question really tell us what is the most popular flavour of crisps? This question does not allow respondents to give another flavour and it isn't clear what a 'don't know' answer would mean - that the person doesn't eat crisps at all, they are undecided or have no preference? 

Another format of question is rating which asks for a 'grade', as in these two examples:

Question 2: Do you buy cheese and onion crisps?

a. Frequently; b. occasionally; c. never

Question 3: How would you rate these 'Brand X' crisps compared with other brands you have tried? (Please rate: 1= worse than any others, 2= not quite as good as others, 3=about the same as others, 4=better than others, 5=the best ever) 

1   2   3   4   5  

These have the advantage of being easy to analyse statistically but, again, they force the respondent to give a fairly simple, straightforward judgement. Question 3, for example, does not tell us why the respondent has chosen the rating and what they think makes crisps 'good' (it could be taste, value for money, size of packets and so on).

Another type of question used in surveys is the 'open ended' question which allows people to give any answer they like. Often the question has a space or a few lines to indicate the expected length of answer so the person isn't tempted to write too much. This type of question can be useful because it can bring out unexpected answers but it can be more difficult to compare one person's answers with another's, for example: 

Question 4: Why do you think crisps are such a popular snack?

Answer this question yourself and then try it on a few friends. Compare your answers and you may be surprised at the range of different ideas that have come up. Again, with this type of question you need to think carefully about the wording so that people are clear about what is being asked and it does not 'lead' people to give a particular answer.

And finally....

In this Set of materials we have introduced the basic techniques involved in gathering people's views through interviews and surveys. It is important to be aware of the advantages and disadvantages of these methods because you will need to consider these factors when designing your research. Sometimes it is useful to use a combination of methods during a research project: for example, you might start with a survey to get a broad impression of people's views and then follow this up with interviews with a smaller sample group to explore issues in closer detail. 

In Set 3 we look at different ways of analysing survey and interview data and see how research findings can be used to help improve teaching and learning in school.

Box 2: Interviewing: Some Do's and Don't's

Do try out your interview questions first on with people who will not be involved in the actual research so that you know your questions will be understood.

Do explain why you are interviewing the person and what will happen to the data. Assure them that anything they say will be treated confidentially and give them the right to say no to being interviewed. 

Do chat to your interviewees for a few moments before the interview to help them to feel relaxed and comfortable. 

Do ask people to repeat or explain things if you are unsure about what they have said.

Don’t  influence your interviewees' answers by giving responses like: ‘That’s a good answer’; ‘I agree’; ‘ You’re right’. It is a good idea, however, to use add-on phrases like: ‘Could you tell me a bit more about that?’; ‘Why do you think that is so?’; ‘Would you say that always the case?’

Don’t allow one person to dominate a group interview and encourage everyone to join in. Use follow-up questions such as: ‘Does anyone have a different view on that?’ or ‘Would you agree with what [name] says?’

Don't forget to check recording equipment carefully beforehand to make sure it is working and can pick up voices in all areas of the room.

Don’t rush interviewees to answer a question. Always give them a few moments to think and reassure them that it is fine to pause.

Box 3: Surveys - Some Do’s and Don't's
Do make sure that people's answers are kept confidential, especially where personal information is being given.

Do try out a ‘pilot’ questionnaire with people who will not be taking part in the actual research to check your questions are clearly understood.

Do lay out your questionnaire carefully, making instructions short and clear and leave enough space for people to give their answers.

Do allow people to have their say. If you are using ‘closed’ type questions then it is a good idea to add a space at the end of the questionnaire so that people can give further information or ideas.

Don’t make questionnaires too long because people are likely to become bored with answering lengthy sheets of questions.

Don’t allow people to influence one another’s answers but try to ensure that each questionnaire is completed individually. 

Don't forget to ask for relevant information such as the person's age, year group and gender.
Don’t make questions too complicated or misleading so that people will easily understand what is being asked. 

Set 3: Analysing and Using Data

When you have finished gathering your data, the next step is to analyse the information to find some answers for your research questions. Quantitative data (for example, tick-box questions used in surveys) will need to be analysed numerically. With qualitative data there are a number of different analysis techniques that can be used, for example, to look for patterns and interesting features in the data.  Both kinds of data analysis are time-consuming and need careful attention to detail to ensure that the findings represent the data in a fair way. 

Box 1 shows three descriptions of a student room. This activity shows how analysing different kinds of data can give alternative 'angles' on issues. 

Box 1 Activity: From another point of view....

(A) is quantitative data and builders would need this kind of information. These figures could also be useful for researching student accommodation: for example, the average size of student rooms could be worked out by collecting similar statistics. However, (A) doesn't give much of an idea about what the room is actually like to live in.

(B) is a newspaper advert written to attract potential tenants. It gives some idea of what the room is like but descriptive information is often subjective - that is to say, it depends on the intentions and views of the person giving it and on the interpretation of the person reading it. This information, however, does tell us something about housing types, costs and facilities in the student accommodation market. 

(C) is a student's letter in which he talks about this room. As with (B) the description is partly factual ('it smells of damp') and partly subjective ('the lovely view'). This information is useful because not only does it give us the clearest impression of the room (from the student's perspective) but it also tells us what it feels like to live in it. This kind of qualitative data might be used to research the problems of student accommodation.

Quantitative Data Analysis

Quantitative data analysis is a systematic way of exploring numerical data to extract information and to spot trends. There are many different statistical techniques that can be used and these will either summarise the data so that it is easier to interpret or test for links between different aspects of the data (as, for example, in Set 1 where we looked at whether driver's age could be linked with road accidents). It is very important to be cautious of statistics, however, and these links (known as correlations) show that a relationship may exist between factors, not that one factor definitely causes, or is caused by, another. For example, a well-known correlation is that the majority of deaths occur in bed but this does not prove that beds are dangerous!

How you analyse your quantitative data will depend on the questions you are investigating and the size of sample. In most small-scale research projects, basic statistical analysis is sufficient to identify patterns and trends. Your analysis could include things like:

· frequencies, totals and percentages

· average and median figures

· standard deviation (a measure to show how much variation there is between the figures)

Using computer programs like Microsoft Excel can help to simplify and speed up the analysis process but care must be taken with inputting data so that every figure is typed in accurately - even small mistakes can seriously affect the statistical results. These programs are also useful for drawing graphs and charts which make it easier to spot patterns and trends in your data.

Box 1: The room

There are three descriptions of the same student room. Read each description and try to imagine, from the information given in each case, what the room is like.

A. Rectangular room, 2.4 metres X 1.8 metres X 2.2 metres situated on first floor of mid-terrace dwelling. Electric light (ceiling), twin electrical sockets on interior wall, electric storage heater. PVC frame, double-glazed window on south-facing wall, dimensions 0.8 metres X 1.4 metres, plywood door leading to upstairs landing. Furnishings: fitted nylon carpet, metal frame single bed, oak bedside table, pine desk, UPVC chair, pair fire-resistant curtains, wood curtain rod.

B. Available now! Pleasant, spacious room in large Victorian terraced house near to university and walking distance of local shops and amenities, suitable for student or young professional. Fully furnished, heated and recently re-decorated to a high standard, lovely views over university playing fields. Shared use of large kitchen and bathroom, off-street parking (limited). Rent £55 per week including all bills. Tel. Langley Lets  0121 343 7890

C. Hi Mum. Just thought I'd let you know I've settled into my new room. It's OK - the best thing about it is you can watch the college rugby matches from my window! It's a bit small though - just big enough for the tatty old desk, half-dead rubber plant and the bed. They said it's been re-decorated but that just means they slapped some yellow (urgh!) paint over the cracks and it really smells of damp. It's very cheap though (most of my mates pay a lot more) and it's only a ten minute walk to college in the mornings so I don't have to get up too early! Love, Mike.

Qualitative data analysis

Analysing qualitative data is, in some ways, more complex than analysing quantitative data because it involves words and images rather than figures. There are many different techniques for analysing qualitative data but here we will focus on a simple method that will help you to begin making sense of your data.

Analysing qualitative data: a simple analysis technique

Step 1: Read through all your data carefully, making a note of any issues that crop up frequently or any comments that surprise you. 

Step 2: Look back at your notes and make a list of topics that you noticed. Read through your data again and mark where each topic has been mentioned. At this stage, you may notice more topics and these can be added to your list.  It can be helpful to use index cards to note down what was said about each topic so you can compare people's answers later on.

Step 3: Using your notes or index cards, look at what people said about each topic. Are their responses on these topics similar or very different? You might find that a few people express strong views on a particular topic while others give an opposite opinion or seem indifferent about the issue. On the other hand, there might be a clear divide of opinions on an issue with some holding a positive view and others a negative one. You should also note whether particular groups of people are responding in a similar way: for example, you might notice that boys have given more positive views on the issue than girls.

Step 4: Write a summary of the topics you have found, noting whether responses were mostly alike, fairly mixed or were sharply contrasting. If particular groups shared similar views you should include this in your summary. Also note any interesting or surprising comments made by individual respondents that may be relevant to your research.

The activities in Boxes 2 and 3 shows how this coding process works and shows how to use a simple 'model' to help you make sense of your data. 

 Box 2: Analysing interview data

The following extracts are based on interviews with Year 10 pupils who were asked about their experiences of school.  We have identified some topics which are marked in bold. Using these topics, complete the diagram in Box 3 summarising what the pupils said that they liked and disliked about school. 

Girl 1: I don’t like being at this school because I don’t like the kids. Everyone says when I leave here I’ll miss me friends but there’s only a very few people who I’m going to miss when I leave anyway [friends]. Well, I’m not being big headed or anything but I find quite a lot of the work is really easy [easy work] and teachers explain it too much [teachers]. Lessons are boring [lessons]. It’s just like having to sit there for a like a whole hour and there’s no pattern to it, apart from drama. Well, with art I like being able to just sit there and draw [liking subjects] and that’s the way many of the art lessons are...in art lessons they just leave you to get on with drawing [work independently]. 
Boy 1: Well, it started off me and my parents looked at coming to this school because it was the nearest school but then we found out it is good, it just had a good reputation [school image]. Most of my friends come here too which is good [friends]. The teachers are great here [teachers]. They make the lessons interesting because if it’s interesting you pick more things up so it’s just easier for you to learn [lessons]. There's a lot of pressure here to get good results though and I don't like that [pressure]. I don’t like exams. I can do well in them but I don’t like all the lead up to it because everyone’s pressing you to revise this, revise that but I find all that pressure hard [revision]. 

Girl 2: It’s just like some subjects here I really enjoy [liking subjects]. Like I really enjoy drama and at the moment I’m working on getting an A [achievement]. I used to enjoy doing geography but we got this different teacher [teachers] and she’s not helped me to keep up with my coursework so I’m quite behind [pressure] In English I'm in the lowest set and the people in there mess around [disruption] and you try and get on with the work but they distract you and then you get a bit behind so I don't like that. Another thing I have a problem with is I get bullied [bullying] and I think that’s what makes me not want to come to school. 

Boy 2: Some things have been good for me here and some things haven't. Well, I’ve improved in maths and things like that [achievement] and I’ve made a few more friends [friends] but I seem to get in trouble a lot with the teachers [getting into trouble]. I've got a bad reputation and when you do something bad some teachers remember things you do bad more than what you do good so like they always think ‘I’m going to have watch him!’ [teachers] Some teachers are really nice though, like in maths, the teacher really [teachers] helps you to get on with the work and he shows you what you're doing right and what you're doing wrong [support]. That helps me a lot.
What's next?

When data gathering and analysis are completed you should have a set of findings. The next step is to look back at your original aim and questions (as discussed in Set 1) to see whether you have enough evidence to answer these questions fully and to think about how the findings can help you to achieve the aim. The diagram below shows the process you should follow.

Diagram 1: Next steps

Do these findings answer our initial research questions?


yes







      no 

then more research is probably needed

How can we use these findings help us 

to achieve our aim? 


The findings may suggest that:

· changes are needed to improve existing things;

· there is a need to try out new approaches;

· some things work well and should be continued or extended;

· some things are problematic and need to be tackled urgently.

Some schools have found that their research has helped them to spot things that need to be improved. For example, one primary school found that pupils' concentration was being seriously affected by high levels of noise in the classroom and teachers worked with pupils to find solutions to this problem. Others have used research findings to change some aspects of teaching and learning: for instance, one secondary school came up with new ways of marking pupils' work to help pupils understand what they had to do improve the quality of their work because pupils had said that teachers' marks and comments were not always helpful. Another secondary school, which had recently introduced a mentoring scheme for Year 8 pupils, consulted these pupils about the scheme and teachers were delighted that they were very positive about it and suggested ways of making it better. In some cases, researching pupils' views has helped to draw teachers' attention to issues that need to be tackled urgently in a school such as problems with bullying and, as a result, support schemes and anti-bullying initiatives - which pupils thought would work - have been introduced.

and finally....

Don't forget to tell other people who have taken part in your research about your results and what you are going to do next. You may also find that others who have not been directly involved may be interested in what you have been doing. It is also interesting to discuss your research with other schools who have been working in a similar way and we may be able to help your teachers to get in touch with other schools and networks. If you would like to know more about other schools' research projects check out our website: www.consultingpupils.co.uk .  We would also be very interested to hear how you get on with your research.

Contact:

Julia Flutter, Researcher

Faculty of Education

University of Cambridge

email jaed100@cam.ac.uk
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Box 3 Activity: modelling data





Cut out the labels below and add these to the diagram overleaf. Place things that pupils said that they liked about school on the circles around Circle A and things that pupils did not like to circles around Circle B. Three labels 'fit' the middle circles (attached to both Circle A and B): these are things on which pupils' views were mixed with some identifying these as positive things while others said that these were things that they did not like about school. Using simple models like this one can help you to spot links and patterns in your data. 











